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Description automatically generated]The Aspire Academy Pupil Premium Strategy statement
This statement details our school’s use of pupil premium (and recovery premium for the 2024 to 2025 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 2025 – 2026 and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	The Aspire Academy, Worcester part of Esteem MAT

	Number of pupils in school 
Parallel Pathway 
	FTE 122.10
FTE 29.00

	Proportion (%) of pupil premium eligible pupils
	59 % based on 215 pupils worked with and 126 eligible pupils with PP

	Academic year that our current pupil premium strategy plan covers
	01/09/25 to 31/08/26

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	Autumn 2026

	Statement authorised by
	S A Stevenson 
Head Teacher

	Pupil premium lead
	S A Stevenson 
Head Teacher

	Governor / Trustee lead
	Carol Hart


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year (25/26)
	Predicted £126850

	PP funding (25/26) DFE allocation 
	£23650

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£00.00

	Total budget for this academic year (25/26)
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£150,500


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Pupils arrive with us having been referred by their home school throughout the year primarily to improve behaviour under section 28 and often at a point of crisis. There is a natural break in continuity of provision at this point. We induct pupils, to baseline them and ascertain key information to align with referral information from referring schools. Identification of gaps is important. Duration of some placements make any impact challenging. Because of this, we want to establish stability for our pupils so that they can achieve the very best outcomes for themselves, to secure a positive destination at post 16 and to improve their life expectations and mental and physical health as a result. 
By providing a bespoke set of interventions for pupils, post induction, we support the priority of their short-term mental health first. We provide a broad curriculum that supports them to achieve GCSE’s but crucially social skills, reading and vocational opportunities as well and attempt to enrich them culturally, to give them the capital they need to be responsible citizens through an extensive PSHE, (Including character and SMSC) programme in school.
The key principles of our plan are to firstly offer stability, security and safety, though our culture, vision and ethos. Secondly, through quality first teaching of our curriculum, our aspiration is to provide opportunity for self-esteem to be raised and for success to be achieved at all levels, implementing stepping stones of qualifications with AQA unit awards and entry level certificates through to GCSE’s and Level 1 and 2 vocational qualifications. Our third principle is to develop post 16 aspiration through a rigorous careers programme. Each of our activities aim to support these three principles. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Low attendance: In most cases, pupils arrive with historically low attendance and so we work hard to improve that from starting point. Because we have pupils attend from all over the county, the logistics of transport can both help and hinder that aim.

	2
	Low career/next step aspiration/uncertainty: There is an extensive support programme for pupils for CEAIG driven by the Careers Leader. Low aspiration is a barrier for engagement with external partners in interviews, applications and employer experiences. Work experience is a significant tool for pupils to develop their employability skills. Employer engagements help to make a difference in decision making as do careers issues taught in the individual subjects curricula.  There is a deficit in support for our client group in post 16 education locally, but also nationally. Aspire have tried develop plans to create a 16 Up Provision. Using the 2025 Multiple Indices of Deprivation we hope to target support in the right way to those who need that support most.

	3
	Low mental health: Our review of parent/carer questionnaires and pupil questionnaires, observations in lessons and around school alongside meetings with parents/carers/commissioning schools and other professionals working with our pupils and families have identified multiple ACE’s and social and emotional issues for many pupils. These have manifested themselves in isolation and withdrawal, anxiety, depression, reluctance to engage in learning activities as well as a lack of physical activity. There have been an increased number of mental health and CAMHs referrals. Acceptance through the high threshold, comes with at least a 3 month waiting list. Our dedicated Mental Health and Well-being Lead holds interventions with classes and individuals to support. A new CAMHS WEST team will add more support from the local authority. Thrive assessments hope to identify needs to allocate appropriate support. Referrals to MELO and Kooth are available too. We employ a counsellor from Dragonfly Counselling one day a week to meet with pupils and support their MH. Pupils can access Solution focused outdoor adventure therapy with Spare Krab. Accessing a strong Careers curriculum alongside Jigsaw PSHE also helps pupils have a strong sense of purpose post 16 to contribute to society.

	[bookmark: _Toc443397160]4
	Low ability and low reading ages on arrival through low/non-attendance, low/non-engagement with remote learning and pandemic gaps: Pupils historically arrive with wide gaps in attainment compared to those of their peers in mainstream school. This gap has widened (National data suggests this is wider now than ever) and we will work hard to ensure pupils receive additional support to narrow the gap. The Fresh Start ‘Read, Write inc.’ early reading support, Toe by toe and Stride Ahead reading interventions help to complement this. Early phonics support and wider reading are all developing.

	5
	Low cultural capital and enrichment: Pupils have not experienced enough exposure to culture, which hinders their ability to make sense of their place in the world and their understanding of what role they can play in it. Enrichment trips and fieldwork help to support that deficit and understand pupil’s place in the world. It also supports their understanding of FBV and cultural identity within our SMSC framework and curriculum.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Pupil attendance increased from start point
	All pupils’ attendance increases on average, but individuals will all make positive progress.

	To achieve and sustain improved wellbeing for all (disadvantaged) pupils.
	Qualitative data from pupil voice, pupil and 
parent surveys and teacher observations. Thrive assessments.
A significant increase in participation in enrichment/cultural capital activities, particularly among disadvantaged pupils including out of school activities with Beyond Aspire. Improved physical health too.

	Pupils achieve personal best outcomes in national assessments 
	Pupils with appropriate qualifications to make a positive next step to post 16 education, training or employment. Rigorous resilience building through mocks and sitting Functional Skills.

	Pupil mental health improves
	Pupils identify improvement in self-reports and PASS tests and verbalise this in review meetings. Mental Health improvements reflected in attendance and engagement and self reports. Parent questionnaires report improved MH.

	To provide the best support in order for pupils to be not NEET at post 16.
	All pupils with a positive Post 16 destination in June, a portfolio of recognised qualifications in August and the means to make a secure start in September with, in some cases, a bespoke supported transition plan into next steps. A strong and robust careers journey and careers curriculum in place.




Activity in this academic year (25/26)
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Trauma Informed School supervision for individual lead staff.
	Mental Health Lead supported as a key post in school and extended to Safeguarding Team and requesting staff to assist with recruitment and retention.
	1,3,4

	Trauma Informed School, and Zones of Regulation training for all staff.
	CPD sessions led by MH & WBL and DHT on the ethos and key features from TISUK, i.e.  PACE ( playful, accepting,  curious, empathetic). 
	3, 4

	Thrive training for all staff.
	Positive mental health and wellbeing.
Improving attendance, attainment and behaviour in schools, allows for improved teaching environment.
	1,3

	Reading interventions with Fresh Start, ‘Read, Write inc.’ for early readers. Toe by Toe and Stride by Stride.
	25 years of fieldwork went into the development of the system. Regardless of the nature of pupils’ literacy problems, they can be taught to read using Toe By Toe (for reading ages below 9 years) or supported to improve their fluency and comprehension by using Stride by Stride (for reading ages above 9 years but significantly below actual age).
	2,3,4,

	Appointment of three TA’s with SEND responsibilities to increase interventions
	Additional member of the team with Safeguarding, SEND and counselling experience.
Sessions for Wellbeing and Reading interventions taking place including phonics.
	3, 4,

	Educational Psychologist service employed for 45 hours for the year to support assessments of pupils with additional needs and providing advice to staff on best strategies to employ.
	Expertise in Educational psychology is essential for successful EHC plan applications. 
	1.3.4

	Contract with Complex Communication Needs team will commence in April 2026.
Initially for 36 hours package
	Expertise in autism and complex needs is essential for successful Umbrella Pathway applications and enhanced support for pupils with complex needs.
	1,2, 3,4

	Allocated Speech and Language Therapist from NHS
	Working closely with our allocated SALT staff, helps with learning strategies to support communication needs. This often feeds into Ed Psych and CCN work to strengthen further applications and referrals for individual pupils.
	4

	Purchase of GL standardised diagnostic assessments. 
Training will be provided for staff to ensure assessments are interpreted correctly.
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF
	1,3,4

	Improving literacy in all subject areas in line with recommendations in the EEF Improving Literacy in Secondary Schools guidance.

	Acquiring disciplinary literacy is key for 
pupils as they learn new, more complex concepts in each subject:
Improving Literacy in Secondary Schools
Reading comprehension, vocabulary and other literacy skills are heavily linked with attainment in maths and English:

	1,2,3,4,5

	Enhancement of our maths teaching and curriculum planning in line with DfE KS3 and EEF guidance.

	The DfE non-statutory KS3 guidance has been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches: 
Teaching mathematics at key stage 3 - GOV.UK (www.gov.uk)
To teach maths well, teachers need to assess pupils’ prior knowledge and understanding effectively, utilising effective strategies to develop skills and confidence.
	1,2,3,4

	Enhanced use of technology in the classroom
	Installation and implementation of interactive white boards and i-Pads to facilitate IT development and interactivity in learning in the classroom, developing consistency across all classrooms and subjects.
	3,5

	Continued use of National College training to support practice.  
	Training for improving the quality of teaching and learning and subject knowledge enhancement; strategies for working with vulnerable learners.
	4, 5



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Teaching Assistant Intervention
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
	1,3,4,5

	Social Emotional Mental health and Behaviour intervention
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
	2,4,5,

	Social and emotional learning
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
	2,3,4

	Outreach working and one to one tuition
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
	1,2,3,5

	Physical Activity for well being
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
	1,3

	Thrive Training
	https://anti-bullyingalliance.org.uk/sites/default/files/uploads/attachments/
Changes%20Starts%20With%20Restoartive%20Approaches%20-%20Nov19.pdf
	1,3,4





Wider strategies (for example, related to attendance, behaviour, wellbeing)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Holiday/out of school engagement and enrichment programme
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
Beyond Aspire targets pupils who need to build relationships to the school/education by allowing them to access cultural capital activities and residential experiences, including STEM based and construction type activities.
	1,2,4,5

	Outreach visits and enrichment opportunities
	Staff visit pupils at home to support attendance in school, support academic work and to support families and mental health issues. Implementation of Malachi family support workers and a dedicated outreach team.
	3,4

	Solution Focussed Outdoor Adventure Therapy
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning.
Impact reports from the work undertaken support its successful implementation and the theoretical base to improve social capital.
	1,3,5

	Specific Targeted Exercise Programmes
	Utilising Access to Learning movement foundation development to help pupils regulate their systems ahead of work or during academic work. Creating a culture of activity whilst working to help regulate.

	1,2,3,4

	Access to Bransford Court Farm
	Pupils are taken to the farm for wellbeing improvement activities in natural spaces and undertake activities related to curriculum and qualifications ie measuring wind speeds on the farm estate to find an ideal location for a wind turbine, promoting sustainability, planting trees and recycling sustainably to create footpaths.
	1,2,3,4,5



Total budgeted cost: £ £210194
Part B: Review of outcomes in the previous academic year 2024/25
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year. 
	Pupil premium strategy outcomes:
Attendance on average across all pupils increased from baseline/entry to Aspire by over 5% age points.

The improved focus on relationships with teaching assistants and staff increased both attendance to and engagement in learning/lessons, translating to increased application to external examinations from mock examinations.



Attainment of 25 pupils with PP/FSM: 
6 gained 6 GCSEs 
4 gained 5 GCSEs 
3 gained 4 GCSEs 
5 gained 3 GCSEs 
2 gained 2 GCSEs 
2 gained 1 GCSE 
3 gained 0 GCSEs 
Average of 3.5 
Attainment of 11 pupils non-PP/FSM: 
1 gained 6 GCSEs 
4 gained 5 GCSEs 
4 gained 4 GCSEs 
2 gained 3 GCSEs 
Average of 4.4 
 
Non-PP/FSM pupils did better than PP/FSM pupils by achieving 0.9 more grades on average – although the data is skewed by the larger number of PP pupils in the cohort and the lack of engagement in exams by 3 of those pupils. 
Without the 3, the figure would be 3.95. 
 
Pupil premium strategy outcomes: 
Pupils achieving strong pass (5+) in English = 0 
Pupils achieving a strong pass (5+) in Maths = 0 
Pupils achieving English Baccalaureate = 0 
GCSE English Language 5-1 = 88% (22 of 25) 
GCSE English Literature 5-1 = 45% (9 of 20) 
GCSE Maths 5-1 = 72% (18 of 25) 
GCSE Physics 5-1 = 75% (15 of 20) 
PP pupils Progress 8 average score = N/A (no KS2 Data due to Covid) 
PP pupils Attainment 8 average score = 6.9 
PP Pupils staying in education/gaining employment post-16: (initial figure) 23/25 = 92% 
 
Attainment of 1 pupil who was LAC: 
1 gained 6 GCSEs 
This was above the average for this cohort. 
 
Attainment of 1 pupil who was EAL: 
1 gained 5 GCSEs 
This was above the average for this cohort. 
 
Attainment of 9 pupils with EHCP: 
1 gained 6 GCSEs 
3 gained 5 GCSEs 
4 gained 4 GCSEs 
1 gained 1 GCSE 
Average of 4.2 
Pupils with an EHCP performed above the average for this cohort (3.8). 
Those pupils without an EHCP (29) achieved an average of 3.4 
Attainment of additional 6 pupils with SEND: 
1 gained 6 GCSEs 
1 gained 5 GCSEs 
1 gained 4 GCSEs 
1 gained 1 GCSE 
2 gained 0 GCSEs 
Average of 2.7 
This group performed below the average for the cohort – skewed by 2 pupils who did not engage with exams 
 
Attainment of all 15 pupils with SEND: 
2 gained 6 GCSEs 
4 gained 5 GCSEs 
5 gained 4 GCSEs 
2 gained 1 GCSE 
2 gained 0 GCSEs 
Average of 3.6 
SEND pupils performed below the average for the cohort by 0.2 – skewed by 2 pupils who did not engage with examinations. 
 
Effect of Attendance on outcomes 
 
	Attendance intervals % 
	Number of pupils 
	Average number of passes 

	90-80 
	1 
	5 

	80-70 
	13 
	4.5 

	70-60 
	7 
	4.7 

	60-50 
	3 
	5 

	50-40 
	3 
	2.7 

	40-30 
	6 
	2.3 

	30-20 
	3 
	1.3 


 
Effect of time on roll at Aspire on outcomes 
 
	Duration intervals (months) 
	Number of pupils 
	Average number of passes 

	Over 3 years 
	1 
	1 

	36-33 
	1 
	5 

	33-30 
	1 
	6 

	30-27 
	1 
	5 

	27-24 
	5 
	5 

	24-21 
	1 
	4 

	21-18 
	2 
	5.5 

	18-15 
	4 
	2.5 

	15-12 
	11 
	3 

	12-9 
	5 
	3 

	9-6 
	4 
	5.25 


 

Parallel Pathways Cohort 
Pupils who had entries: 35 
Male: 25 
Female: 10 
Pupils who attended exams: 23 
Male: 16 
Female: 7 
 
Pupils eligible for PP/FSM: 16 
Male: 11 
Female: 5 
Pupils non-PP: 19 
Male: 14 
Female: 5 
 
LAC Pupil: 1 (male) 
 
Pupil with EAL: 1 (male) 
 
Pupils with SEND (in addition to SEMH, which would be 100%) 
(This data is not reliable as we did not receive complete SEND information for all pupils) 
SEND: 9 
Male: 6 
Female: 3 
Non-SEND: 26 
Male: 19 
Female: 7 
EHCP: 2  
1 male 
1 female 
 
Average attainment: All pupils 60/35 = 1.7 GCSE passesAverage attainment of those who attended: 23 = 2.6 GCSE passes 
Attainment: all 
1 gained 6 GCSEs 
3 gained 5 GCSEs 
4 gained 4 GCSEs 
9 gained 2 GCSEs 
5 gained 1 GCSE 
13 gained 0 GCSEs 
Average of 1.7 (of 23 attendees average of 2.6) 
 
Attainment of 25 boys 
1 gained 6 GCSEs 
2 gained 5 GCSEs 
1 gained 4 GCSEs 
7 gained 2 GCSEs 
4 gained 1 GCSE 
10 gained 0 GCSEs 
Average of 1.52 (of 16 attendees average of 2.4) 
 
Attainment of 10 girls 
1 gained 5 GCSEs 
3 gained 4 GCSEs 
2 gained 2 GCSEs 
1 gained 1 GCSE 
3 gained 0 GCSEs 
Average of 2.2 (of 7 attendees average 3.1) 
 
Attainment of 11 boys with PP/FSM: 
1 gained 5 GCSEs 
2 gained 2 GCSEs 
3 gained 1 GCSE 
5 gained 0 GCSEs 
Average of 1.1  
Attainment of 5 girls with PP/FSM: 
1 gained 4 GCSEs 
1 gained 2 GCSEs 
1 gained 1 GCSE 
2 gained 0 GCSEs 
Average of 1.4 
Attainment of 14 boys non-PP/FSM: 
1 gained 6 GCSEs 
1 gained 5 GCSEs 
1 gained 4 GCSEs 
5 gained 2 GCSEs 
1 gained 1 GCSE 
5 gained 0 GCSEs 
Average of 1.9 
 
Attainment of 5 girls non-PP/FSM: 
1 gained 5 GCSEs 
2 gained 4 GCSEs 
1 gained 2 GCSEs 
1 gained 0 GCSEs 
Average of 3 
 
Attainment of 16 pupils with PP/FSM: 
1 gained 5 GCSEs 
1 gained 4 GCSEs 
3 gained 2 GCSEs 
4 gained 1 GCSE 
7 gained 0 GCSEs 
Average of 1.2 
Attainment of 19 pupils non-PP/FSM: 
1 gained 6 GCSEs 
2 gained 5 GCSEs 
3 gained 4 GCSEs 
6 gained 2 GCSEs 
1 gained 1 GCSE 
6 gained 0 GCSEs 
Average of 2.2 
 
Non-PP/FSM pupils did better than PP/FSM pupils by achieving 1 more grade on average – although the data is skewed by the larger number of Parallel Pathway pupils who did not engage with exams. 
 
Attainment of 1 pupil who was LAC: 
1 gained 0 GCSEs 
 
Attainment of 2 pupils with EHCP: 
1 gained 4 GCSEs 
1 gained 0 GCSEs 
Average of 2 
Attainment of additional 7 pupils with SEND: 
1 gained 5 GCSEs 
1 gained 4 GCSEs 
1 gained 2 GCSEs 
2 gained 1 GCSE 
2 gained 0 GCSEs 
Average of 1.9 
Attainment of all 9 pupils with SEND: 
1 gained 5 GCSEs 
2 gained 4 GCSEs 
1 gained 2 GCSEs 
2 gained 1 GCSE 
3 gained 0 GCSEs 
Average of 1.9 
Disadvantaged pupils did better than non-disadvantaged pupils by 0.2 – although the data is skewed by the number of Parallel Pathway pupils who did not engage with exams. 



Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	
	

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	N/A

	What was the impact of that spending on service pupil premium eligible pupils?
	N/A



Further information (optional)
	We take advantage of offers of support that come our way from the community. The Warriors Foundation provide support programmes and staff time to help pupils raise aspiration and be physically active, whilst raising levels of wellbeing. This occurs at venues across the city and at Aspire. We get similar support from Redgate Sports, The RSPCA. 
Pupils access Longlands Care Farm and Bransford Court Farm to work with animals and attempt to heal emotional trauma such as bereavement or being affected by imprisonment of a significant family member, or pupils with parents experiencing significant mental health issues including Bi-polar disorder by working on the land and with and around animals in a natural and agricultural setting. We have also accessed provision at the RSPCA for targeted small group work.
We utilise grants from various organisations to support disadvantaged pupils at risk of criminalisation or who are already in the youth justice system, during extra-curricular time, particularly in holidays when risks are higher. But also supporting any disadvantaged pupil experiencing hardship or mental health struggles. For example we were provided £3000 to create a wellbeing Garden Project. The work is started and developing it will continue throughout the year.






6
image1.jpg
ASPIre

Unlocking potential




